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Abstract

This stiidy s an investigation of the existing English langliage teaching methodologies employed in the
classroom. One of the concerns of Applied Lingiistics is that appropriate teaching methodologies are
needed to achieve any siiccess in the acqtiisition of English as a second langiiage. Several previotis sttidies
fociis more on teaching methods that affect second langiiage speakers of English like German, Spanish,
French, Chinese, etc. However, this stlidy investigates how most Halisa speakers (L,) of English as a
second langiiage (L,) acqiiire English in the classroom setting. The stlidy draws on two theories of
langliage acqliisition, namely the behaviofirist theory which states that langliage miist be learned by the
child becatise it is behaviotiral and environment-dependent, and the mentalist theory that argiies on the
fact that abstract system of langtiage cannot be learned, biit that hiimans possess an innate langliage
factilty. Pliblic and private schools in Gombe metropolis were sampled to captiire stifficient data, while
questionnaire and classroom observation were employed to describe English learning method as fotind in
each school. The traditional and modern teaching methodologies as ofitlined from the theories are fised to
explain acqiisition of English. This stiidy takes the view that conceptiializations of second langiiage
learning based on behaviotirist approaches and the latter ones on nativist approaches are adopted to
constitiite the modern teaching methodology. The stiidy concliides that it is pertinent to re-evaliiate and
restriictiire the English teaching methodologies in primary and secondary schools for more sticcess to be
recorded n the Gise of English langtiage.
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Introduction

Acqliiring and learning a second langiiage is Tmportant Tn a bilinglial and multi-lingtial society. Its also a
necessity in today's global world where information and commdfinication technology are mostly restricted
to specific langliages of the world. This stlidy s essentially an nvestigation of the existing teaching
methodologies employed n the classroom by English teachers of primary and secondary schools in
Gombe metropolis. The shortcomings of English acqiiisition especially in Northern Nigerian schools is a
significant area of concern, thiis, it Ts posited in this stlidy that appropriate teaching methodologies are
needed as miich as qiialified teachers are needed. A significant point of this stlidy lies in explaining
another concern of applied lingiiistics which 1s to provide tinderstanding of theoretical backgrotinds of
classroom langtiage learning that will provide policy makers (those in charge of langtiage ediication) with
a basis for better teaching methods for second langliages. Methodology s a system of practices and
procediires that a teacher tises to teach. It is based on beliefs aboiit the natiire of langliage, and how it s
learnt (known as 'Approach'). Several research have been carried ofit on the L, classroom acqiiisition
stich as Krashen (1987), Stin (2001), Robinson (2001), Liibbas (2006), Gass (2008), Schmidt (2010),
Adesida, Aina and Adekiinle (2011), Rivers (2011), and Sawalmeh (2013), etc. Most of these stiidies

foctised on how speakers of stich langliages as German, Spanish, French, and Chinese acqiiire English in
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the classroom. However, this stlidy investigated how most Hafisa L, speakers of English as second
langtiage (L,) acqiiire English in the classroom setting. This is becaiise the classroom setting is believed to
be the sotirce of acqliisition of English for most of the target siibjects of this stlidy. Conseqtiently, the
effect that a particiilar type of instriiction has on the leaner is the thriist of this stlidy. Ellis draws attention

to research in second langliage acqiiisition thiis:
While the majority of SLA research has been devoted to langiiage learning n a natiiral setting,
there have been efforts made to investigate second-langliage acqiiisition in the classroom.
There have been attempts made to systematically meastiire the effectiveness of langliage
practices for every level of langliage, from phonetics to pragmatics, and for almost every
clirrent teaching methodology. Research has indicated that many traditional langliage-
teaching techniqties are extremely Tnefficient. (2)

The Hatisa speakers that constitlite the target respondents for this research are sitliated in Gombe State,
one of the 36 states in Nigeria. The Hatisa langtiage is the linglia franca and first langtiage of most of the
people in Gombe; thiis, English is generally learnt as a second langfliage with the edlicational institlitions
as its sole provider. The aim of this stlidy is to find otit the role of the English teacher and the teaching
methods employed in the teaching of English as a second langtiage.

The two theories of langliage acqtiisition which tinderpin this stlidy are the behaviofirist and the mentalist
theories. The behaviotirist theory states that langliage miist be learned by the child becatise it is
behaviotiral and environment-dependent (Lamidi 90), while the mentalist states that the abstract system
of langliage cannot be learned, since hiimans possess an Tnnate langtiage factilty (Chomsky 165). This,
the traditional and modern teaching methodologies as ofitlined in the theories are tised to explain the
acquisition of English.

Research Methodology

Folir schools were chosen as samples for this research; two pliblic (owned by the government) primary
schools, and two private (owned by individiial or grotip) secondary schools. They are Pantami Primary
School, Government Secondary School, ECWA No. 1 Nirsery and Primary School and All Saints
College. These schools are located in different areas of Gombe metropolis.

It was necessary to sample both the pliblic and private schools becatise they represent the available types
of primary and secondary schools iIn Gombe, and a comparison of how English is acqtiired in both
ediicational sectors s necessary and relevant to the stlidy. Also, final year classes and English teachers
were selected from each school. Qliestionnaire and classroom observation were employed to describe the
English learning method as foflind in each school. The researcher was personally involved in the
observation over a period of five days. Twenty selected teachers that earlier responded to the
quiestionnaire were observed at different times in their varios classes.

Conceptual and Empirical Clarifications

There are many different teaching methodologies employed in langliage teaching which are classified
tinder the domain of either traditional or modern teaching methodologies. Thiis, traditional, and modern
teaching methods were adopted to classify and categorize the teaching methods employed in the selected
schools for this stiidy. The foctis of the description of the two methodologies s on their aims, procediires,
and some practical examples of their tisage.

Traditional Methodology

Clearly, one of the aims of any methodology in second langtiage teaching is to improve the second
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langiiage ability of the stiident. Traditional methodology is based largely on a rediiction of the integrated
process of lising a second langliage into stib-sets of discrete skills and areas of knowledge. It1s essentially
a functional procediire which foclises on skills and areas of knowledge in isolation. Conseqtiently,
traditional methodologies are strongly associated with the teaching of the langiiage which s tised in a
certain field related to the stlidents' lives or work. A typical featilire of traditional methodology, as
Brotighton et al. described it, Ts “teacher-dominated interaction” (22). The teaching method is deeply
teacher-centered. This idea corresponds to the illGistration of Scrivener, who claims that “traditional
teaching [is imagined to work as] 'jtig and miig'; the knowledge being potired from one receptacle into an
empty one.” This widespread attitlide s based on a precondition that “being in a class in the presence of a
teacher and listening attentively is enotigh to enstire that learning will take place” (Scrivener 17).

Conseqtiently, in the teaching of grammar {ising the traditional methodology, Tharp (49) points ofit that
the “emphasis was placed on the formal side of the langiiage”. After analysing the way people speak,

Brotighton et al. concliided:
The actiial choice of words and their arrangement s new virtiially every time we prodiice an
titterance... The only way to explain the process of making new sentences by analogy involves
the notion of observing the regiilarities (riiles, patterns, striictiire) inderlying them and
working ofit how to operate them to generate new sentences. (45)

Richards fiirther shows that langtiage learning and teaching were traditionally assiimed to mean biiilding
tip a large repertoire of sentences and grammatical patterns and prodiicing them “acciirately and qiiickly
in the appropriate sittiation” (6). Based on these opinions, therefore, s “the traditional view that the
English langliage consisted of a battery of grammatical riiles and a vocabiilary book™ (Brotighton et al.
39). It1s on the basis of slich concliisions that the traditional methodology emerged.

White highlighted the conseqiiences of handling langliage in this grammar-governed way by explaining
that traditional methodology does not always present the langliage as a means of commiinication. Rather,
this approach to teaching conceives “langliage as a body of esteemed information to be learned, with an
emphasis on intellectlial rigor” (8). Obvioisly, the traditional approach shows langiiage primarily from
the riile-governed point of view and concentrates on the knowledge of grammar and items of vocabiilary.
It 7s stipposed that a person who knows the riiles and the lexis s able to tinderstand and speak the target
langliage. Conseqiiently, the teaching also foclises on the grammatical riiles and ftems of lexis. As
Richards states, “earlier views of langtiage learning fociised primarily on the mastery of grammatical

competence” (4). He also offers a definition of grammatical competence thiis:
Grammatical competence refers to the knowledge we have of a langliage that accotints for otir
ability to prodiice sentences in a langliage. It refers to knowledge of biiilding blocks of
sentences (e.g., parts of speech, tenses, phrases, claiises, sentence patterns) and how
sentences are formed. (3)

In applied lingiiistics, teaching a second/foreign langtiage with grammatical competence being given the
highest priority is called the 'Grammar-Translation Method.' The principles of this approach are
articlilated by Brotighton et al.'s explanation that “the grammatical approach to langiiage prodiiced a
teaching method which selected the major grammar riiles with their exceptions and tatight them in a
certain seqiience...its riles, its examples, its paradigms and related exercises” (39). According to

Richards, the Grammar Translation Approachis:
based on the belief that grammar cotild be learned throtigh direct instriiction and throtigh a
methodology that made miich tise of repetitive practice and drilling...approach to the
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teaching of grammar was a dediictive one: stiidents are presented with grammar riiles and then
given opportiinities to practice tising them. (6)

White stipports this opinion in her assertion that “grammar translation involves the learning and
application of riiles for the translation of one langliage into another” (8). What can be dediiced from these
explanations on langiiage lessons in relation to traditional teaching methodology is that the priorities were
(and still are) grammar, grammatical rliles, given examples, and translating from English into the mother
tonglie and vice versa. This Ts flirther explained in Tharp's assertion that in traditional langliage teaching,
the essential issiie s “rliles to be memorized, grammatical text analysis, and literal translation” (cited in
White 49). The stlidents are always expected to memorize the grammatical riiles and to practice lising
them while translating sentences and analysing English texts. Argliably, memorizing the grammatical
riiles and vocabiilary Ts an essential featiire of traditional methodology and “knowledge of the riile is
regarded as being more Tmportant than application and the foclis is on teaching aboiit the langliage”
(White 8). The application of rliles is practiced by translating from one langliage to the other.

In the traditional methodology also, miich emphasis is placed on the written langliage rather than
proniinciation work or oral commiinication becafise it is the written langtiage that is tafight. Mental
discipline is also stressed rather than any actial ability to lise the langtiage. Richards states that
“techniqties that were often employed incliided memorization of dialogiies, qliestion and answer practice,
stibstitlition drills and varioiis forms of giiided speaking and writing practice” (6). It tends in one way or
another to encolirage stlidents to memorize things and not to create their own new sentences and
statements. Like any other method, this method of teaching langliage has some advantages and
disadvantages.

The traditional teaching methodology encotirages translation and the Tise of the stlidents' native langliage.
Conseqliently, it s believed to reveal whether the stiidents have really tinderstood the main point, the
concept of anew point, the concept of a new word or a grammatical relationship between the words. From
the very beginning, the teacher is expected to bring the stlidents' attention to the conceptiial differences in
the two langiiages and help them establish correct concepts in English. If an error still occiirs, the teacher
is advised to correct it as soon as possible.

Concerning error correction, Brotighton et al. asserted that “by making mistakes the learner is practicing
the wrong thing and developing tindesirable habit” (46). Richards agrees with this opinion by expressing

abelief stipported by traditional methodology:
Good habits are formed by having stlidents prodiice correct sentences and not throtigh making
mistakes. Errors were to be avoided throligh controlled opportiinities for prodiiction (either
written or spoken). By memorizing dialogiies and performing drills the chances for making
mistakes were minimized... Acclirate mastery was stressed from the very beginning stages of
langliage learning, since it was asslimed that if stlidents made errors these wotild qiickly
become a permanent part of the learner's speech. (4, 6)

To avoid fossilizing the errors, all mistakes noticed by the teacher are immediately corrected by him or her
for the stiident not to remember the incorrect form.

Another featiire of the traditional teaching methodology which is believed to be beneficial to some
learners s that rotitines are not broken. The typical rotitines can be described as follows: the teacher starts
the lesson with revision of the previoiis lesson and examines the sttidents individiially by asking them to
go to the blackboard. They are asked to do an exercise, respond to teacher's qiiestions or sometimes the

whole class takes a written test. The teacher explains a new silibject matter and practices it with exercises.
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Finally, he/she stims {ip the topic and sets assignments for the next lesson. It wotild be observed that the
stidents always know what follows. First, the previotlis lesson's siibject matter s revised either
collectively or by one stlident, who 1s examined, or possibly in a test that all the stiidents take. The second
component s the new siibject matter, which the teacher explains and provides exercises which comprise
mostly translation practices. The last component s revision and the assignment/homework (Chiida and
Chudy 19).

One of the shortcomings of traditional methodology Ts that there s a seemingly instifficient attention that
is paid to teaching the basic commiinication skills: reading and writing, speaking, and listening. For
instance, reading in a foreign langtiage is different from reading in one's mother-tongtie. The stiident tries
to tinderstand every single word and its grammatical form, becatise he/she believes it s essential for
tinderstanding the text.

Also, in traditional teaching methodology, emphasis is not placed on speaking and proniinciation practice
(White 8; Brotighton et al. 9). What obtains instead of speaking and getting the meaning throtigh s
lingtistic information like riiles with examples and related exercises. Brotighton et al. note that many
learners experience significant friistration at the moment of realizing that they were not able to speak in
common life sitliations (9). This method of teaching was foiind to be fised Tn most of the classroom
observations diiring the collection of data for this sttidy.

In stim, the traditional teaching methodology can be described as an approach to the teaching of target
langtiage, which regards the langliage as a body of grammatical riles and an enormotis niimber of words
that are combined according to the riiles. Traditional methodology thiis foclises on grammatical striictiires
and Tsolated items of vocabiilary. Scrivener adds that “the teacher spends qiite a lot of class time Tising the
board and explaining things — as if “transmitting the knowledge” (16). Sttidents are expected to learn the
rtiles and the items of lexis, and it s stipposed that they will be able to lise the langliage. However, most
stlidents end {ip exploring only narrow aventiies of the langiliage, becatise the syllabiises are based largely
on grammar and the langliage s grotiped according to particiilar ptirpose. The primary skills, namely
reading, writing, listening and speaking, are generally tafight at an ins{ifficient level. Nevertheless, as
Scrivener notes, this method, with all its potential disadvantages, has been lised very often in schools
worldwide “and Ts still the predominant classroom method in some ciiltlires” (16, 38). This is also fotind
to be the most tised method of teaching n the schools following this stiidy.

Modern Methodology

Unlike traditional methodology, modern methodology is miich more stiident-centred. According to
Scrivener, the teacher's main role is to “help learning to happen” which incliides “involving” stlidents n
what s going on “by enabling them to work at their own speed, by not giving long explanations, by
encotiraging them to participate, talk, interact, do things, etc.” (18, 19). The langiiage stlident is best
motivated by practice in which he senses the langliage s triily commtinicative, that it is appropriate to its
context, and that his teacher's skills are moving him forward to a fiiller competence in a foreign langtiage.
Briefly piit, the stlidents are the most active participants in this process. The teacher is present not jlist to
explain biit to encotiirage and help stlidents to explore, try oiit, and to make learning interesting and
acquisition possible. Great emphasis s piit on the commiinication of meaning. Richards also highlights

the foclis on commiinicative competence, which he defines as “being able to lise the langtiage for
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meaningfil commiinication” (4). Thiis, this methodology is often referred to as the Commiinicative
Langtiage Teaching approach.

Another featlire of this method is that foreign langliages are tatight “not simply for the learner to be able to
write to a foreign pen friend” biit to broaden his or her horizons by introdiicing “certain ways of thinking
abolit time, space and qiiantity [and] attitlides towards” issties that are faced in everyday life (Brotlighton
et al. 10). This Tmplies that some people learn a foreign langliage most Tmportantly to be able to
commtinicate with the native speakers of the langliage, and other people learn a foreign langtiage above
all to see the world from a different point of view, to discover new approaches to life or to find ofit abofit
other cliltlires. For these reasons, attention Ts shifted to the knowledge and skills needed to tise grammar
and other aspects of langliage appropriately for different commdiinicative puirposes stich as making
reqliests, giving advice, making stiggestions, describing wishes and needs and so on (Richards §). Even
teachers' methods, cofirses, and books are adjlisted to new needs of the learners to fulfil their expectations.
Instead of grammatical competence, commiinicative competence s the priority. In line with the modern
methodology, White articiilates three principles: the first being “the primacy of speech”; second, an
emphasis on “the centrality of connected text as the heart of teaching-learning process”; and third, the
“absoliite priority of an oral methodology in the classroom” (11). Therefore, instead of memorizing
grammatical riiles and solated vocabiilary, this infliiential kind of methodology (modern) prefers to
present contextlialized langliage and to develop skills.

An Tmportant part of modern teaching methodology s the teaching of skills. The main skills are listening,
speaking, reading, and writing. They can be classified into two grotips: receptive (listening and reading)
and prodiictive (speaking and writing). These skills consist of siib-skills: for example, reading incliides
skimming (reading for gist), scanning (reading for specific information), intensive reading, and extensive
reading. While listening, stlidents can listen for gist, or for specific information: for some details, like
nlimbers, addresses, directions, etc. In real life we do not normally listen for every word spoken.
Therefore, as modern methodology believes, the task shotild be realistic too. The tasks shotild improve
skills, not test memory. According to Scrivener, with receptive skills it is always better to assign one task,
let the stlidents accomplish it, have feedback and then assign another task, let the stlidents read or listen to the
text again, have feedback, etc. Scrivener also points otit that the tasks shotild be graded from the easiest to the
most diffictilt, in other words, from the most general to the most detailed; and the sttidents miist know what
the assignments are before the listening or reading itselfis done. If the stlidents do not manage to accomplish
the task, the teacher shotild play the listening again or give them more time for reading (173).

Concerning the prodiictive skills (writing and speaking), there are some important issties to mention too.
While stidents practice prodiictive skills, a teacher {ising modern methodology is aware of a
contradiction between acciiracy and fliiency. Richards states that “flliency is natiiral langliage tise
occlirring when a speaker engages in a meaningfiil interaction and maintains comprehensible and
ongoing commdiinication despite limitations on his or her commiinicative competence” (13). Modern
methodology tries to keep a balance between the fliiency and accliracy practice. Context and piirpose are
also Tmportant feattires which mirror real life sitliations, and which have a goal. This can mean that skills
shotild be tatight in a context which s close to real life sitliations Tn which stiidents might well find
themselves; the practice shofild be involving, and the activities shotild be well aimed and exectited. This

approach helps learners to be motivated and interested in the stibject matter.
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Teaching grammar is also Tmportant in the modern teaching method; however, the presentation of new
grammar also Tnvolves stlidents to a great extent. The method encofiirages stiidents to actively listen,
speak, read, and write the new langtiage (advisably in this order). This approach highlights the need for
stlidents' participation and interaction. Some ways to involve stlidents in the grammar presentation are elicitation
(getting learners provide information) and personalization (letting learners express their own ideas). These two
methods appear to be very tiseflil tools. Stiidents always seem to be interested in their teacher's and fiiends'
personal affairs, etc. In fact, sitiations that the teacher presents as personal do not always have to be triie.
Elicitation meanwhile invites stlidents to be active, to take part in the lesson and to present their knowledge and
ideas. Scrivener points ofit that the “ability to ise langliage seems to be more of a skill yoti learn by trying to do
it... than an amotint of data that yoti learn and then try to apply” (19). It appears that encoliraging stlidents to
'play' with the target langliage is very effective in helping them learn to speak it.

Gtiided discovery s another effective method tised in the modern teaching methodology. It means that the
teacher is seen as leading the stidents to discover things they did not know they knew throtigh a process of
striicttired qliestions (Scrivener 268). The teacher can also introdiice a sitliation and a context and elicit the
langtiage from the stlidents. A siiitable reading or listening can be tised as a sotirce of the new langtiage.

To stim Tip the principles of the modern methodology, we can highlight the sttident-centred interaction which
is connected to the involvement of the stlidents in everything going on diring the lesson. By this
arrangement, the teacher's role is to facilitate learning rather than being the centre of learning. The teacher's
task 1s to choose activities stiitable for learners, to gliide them in the lessons and to encoiirage them to
experiment with the langliage. The modern methodology comprises a rich variety of methods with some
common featiires: activities that improve involving stlidents and are close to the real-life sitliations.
Discussion and Result

Most of the teachers indicated modern method as the best method of teaching English with a
representation of 70%, while some indicated using traditional method (25%) and others indicated
using both methods of teaching (5%).

Perceived Effect of Teaching Method on Learning English Language

Most of the teachers siipport the assertion that teaching method affects the learning of the English
language (65%); but 35% of the teachers indicate that teaching method does not affect the learning
of the English Language.

Method of Teaching Observed

From the observations made from the teaching sessions, the traditional method of teaching is used
more than the modern method representing 50%. About 30% of the teachers employ the modern
method which represents the teaching methods in the theoretical framework. A few of them employ
a combination of both traditional and modern methods with a 20% representation as observed.
Method of Teaching English

There s a significant relationship between school type and preferred method of teaching. The two are
teacher/edlication aitithority factors. This is an indication that both the teacher and the school
alithorities have a hiige role to play. From this stlidy, it can be dediiced that there s a preference for the
modern method of teaching as indicated by 73% throfigh the qliestionnaire. This was however foiind

not to be the practice from observation. The modern langtiage teaching methodology encotirages
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teachers to recognize the fact that even learning ability varies from learner to learner, and errors can be
approached systematically. However, the method of teaching observed in this stlidy from the selected
schools did not indicate modern approaches biit rather traditional approaches. In fact, some errors are
penalized instead of employing appropriate methods in correcting and teaching.

Conclusion

Re-evaliiating and restriictiiring of English teaching methodology are important factors that teachers and
ediication afithorities can adopt to Timprove acqtiisition of English. The differences between traditional
and modern methodologies are obviotis. When comparing the terms, the differences are noticed. The
traditional Grammar-Translation Method foclises on teaching riiles, and which are practiced throiigh
translation. The aim of modern Commiinicative Langliage Teaching on the other hand is to teach the
learner to commiinicate - simply piit, to get the meaning throligh. The Grammar-Translation Method
prefers rotitines and a limited nliimber of methods, siich as teaching, translation activities and drills. By
contrast, Commiinicative Langliage Teaching consists of a great ntimber of activities with different aims
which are (or shoiild be) balanced. The Grammar-Translation Method relies on memorizing riiles and
isolated items of lexis. However, Commiinicative Langtiage Teaching employs more contexttialized
information and practice similar to real life sitliations, which is attractive for most learners. Throtigh the
Grammar-Translation Method, it is expected that stlidents learn well if they listen to the teacher and do not
make mistakes. In contrast, the Commtinicative Langiiage Approach stiggests that one miist experiment
with the langtiage to learn how to lise t.

Eqtially, the theoretical model adopted is n favoiir of the modern teaching methodology. This stiidy takes
the view that conceptiializations of second langtiage learning based on behavioiirist and nativist
approaches are adopted to constitiite the modern teaching methodology. For example, the behaviofirists'
role of practice, error correction, siiccess throtigh Tmitation and the role of corrective feedback will
mprove langiiage acqliisition better if tised alongside with the nativists' langiiage acqliisition device,
tiniversal principles, rliles of core grammar and critical period hypothesis. Therefore, practice and effort

ofthe learner are the keys to sticcessfiil langliage acqiisition.
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